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Abstract 
Corruption has been identified as a matter of national security for Romania. On the other hand, the general public is still 
alarmingly tolerant with such practices. The idea that ineffective moral education in schools may contribute to widespread 
corruption does not appear frequently in media or academic discussions. 
The study aims to explore the perceptions of teachers on the effectiveness of values clarification techniques versus traditional 
moral education methods currently used in Romanian education, after receiving training and applying the new techniques. It also 
aims to estimate motivation of teachers and willingness of students to participate in making moral education more effective. 
Qualitative analysis of individual written reports has been used to identify teachers’ perceptions and judgements, motivation 
for improving moral education, as well as relevant comments and suggestions after selecting and using in classroom one of the 
five values clarification techniques they received training on. 
Analysis identified what techniques teachers decided to use, the rationales underlying their decisions, the judgements both 
teachers and students made on the effectiveness of techniques, feelings and motivation of teachers and students to use such 
techniques in the future.  
Teachers understand that the current traditional moral education methods do not work. They are able to master values 
clarification techniques and successfully apply them in classroom. They value the training programs they took and are willing to 
acquire new information and skills on moral education. They are a real resource in implementing programs to make moral 
education more effective. Both teachers and students agree that the use of values clarification techniques contributes to making 
the learning environment more enjoyable and motivating.  
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1. Introduction 
 
Corruption has been identified as “vulnerability” by the recently published National Strategy for Homeland 
Defence (Administrația Prezidențială, 2015, p.16).  
Education sector was not immune to corruption. Apart from daily news about teachers taking bribes before and 
during national examinations, high level corruption in education was also uncovered.  
For example, the Rector of the state funded Ovidius University in Constantza has been arrested and condemned 
to more than four year detention for taking bribes of around 4,000 Euros to grant admission of candidates to 
Pharmacy Department (http://www.mediafax). Shortly before being arrested, he had been elected President of Rectors 
National Council. Also, at least two ex-Ministers of Education, as well as ex Ministers of Communications and 
members of Parliament are currently under investigation for taking millions of Euros in bribes for buying overpriced 
IT equipment and software (http://www.evz.ro). 
It is important to note that in presenting such situations, the media seemed to be more interested in the potential 
gains in rating, than by the magnitude of the corruption and the positions of the persons involved. We were not able 
to identify media comments suggesting the need to improve moral education throughout the system. 
 
2. Problem statement and purpose of the study 
 
Among the many factors that may have contributed to the widespread corruption, we hypothesised that 
ineffective moral education should be taken into account. The theory and practice of moral education in Romanian 
education system have already been shown as deficient (Lisievici, 2015):  No references are being made to the 
social and psychological contexts in which moral education takes place, nor to psychological theories on moral 
development. Also, no specific methods or techniques of moral education can be learnt by teachers. An implicit 
paradigm of moral education by moralization (Simon, Howe and Kirschenbaum, 1972) can be identified. 
The purpose of this study is to find out whether Values clarification techniques (Simon, Howe and Kirschenbaum, 
1972) will work better in the domestic cultural context than the traditional discursive approach. We also wanted to 
find out how did the teachers perceive values clarification techniques and how likely was that they will use such 
techniques in the future.  
 
3. Research design and methods 
 
The Faculty of Psychology and Education Sciences of the Spiru Haret University, Bucharest, Romania provided 
ideas, expertise and documentation for a series of in-service training programs for teachers. An application for EU 
funding was written and submitted and eventually the training programs started under the EU funded project 
POSDRU/157/1.3/S/137440.  
Out of the nine training programs, Program 3 focused on values clarification and moral education techniques. 
While studying Module 4 of this program, „Advanced techniques of values clarification in moral education”, 
teachers have been trained to use five such techniques: Values grid (Simon, Howe and Kirschenbaum, 1972, p. 35), 
Values focus (idem, p. 171), Rank order (idem, p. 58), Value survey (idem, p. 112), Either-or forced choice (idem, 
p. 94). 
Each of the five techniques generated learning progress by small group discussions of choices and positions of 
students in situations having moral connotations. 
Students had to explain to group colleagues the rationale and solidity of their positions on a series of issues 
selected by students after group discussion (Values grid), reasons and personal experiences for completing some 
stem sentences (Values focus), reasons and personal experiences for ranking alternative responses to some questions 
(Rank order), reasons for ranking a series of 18 values (Value survey), reasons for choosing one of two values 
related alternatives (Either-Or forced choice). 
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In order to graduate the program, teachers had to put together a portfolio with assignments associated with the 
five component modules. Apart from a number of around five written assignments per module, the teachers had to 
take an online test and prepare a project. 
For the module 4, „Advanced techniques of values clarification in moral education”, they had to prepare a report 
after selecting and using in classroom one of the five techniques acquired during training.  
Teachers received specific instructions on the structure of the report. It was supposed to include five sections: 
Rationale for selecting the technique; Instructions and materials provided for students; Unusual or outstanding 
comments from students during the session; Information collected by a session evaluation questionnaire (to be 
developed by teachers at their discretion); Teacher’s personal conclusions and comments on the effectiveness of the 
chosen technique.  
Reports from teachers from the first four graduating series have been collected for further content analysis. They 
were teachers in the lower and upper secondary education in the county of Mehedinti, in the Southwest of Romania, 
n = 91, gender distribution 92.31% F, 7.69 % M, age distribution -30 = 5.49%, 31-40 = 39.56%, 41-50 = 41.75%, 
51-60 = 9.89%, 61+ = 3.39%.  
A simplified deductive category† content analysis (Mayring, 2000) was used. Due to, on one side, the specific 
written instructions on the sections of the report that the teachers received and, on the other side, the high degree of 
freedom they were granted as to what content should include in the sections, we made the decision to use two series 
of coding categories: 1. Judgement coding categories, related to the conclusions, judgements and opinions generated 
after using the values clarification technique of their choosing; 2. Attitude coding categories, related to the decisions 
made by teachers before and during preparation of their reports (e.g. to observe or not the instructions, to include or 
not to include certain information). The assumption underlying this decision was that the probability for teachers to 
use more effective moral education techniques was influenced by their decisions and behaviour being consistent 
with moral principles. 
 
3.1. Judgement coding categories 
 
Chosen technique (Values grid – VG, Values Focus – VF, Rank order – RO, Value survey – VS, Either – Or 
forced choice – FC) 
Rationale for choosing technique (Made reference to students’ characteristics and problems – P, Generalities 
from course material – GC, No identifiable rationale – NR)  
Instructions and materials (Consistent with chosen technique – C, Inconsistent with chosen technique – I, Not 
presented - N) 
Conclusions (Specific positive, e.g. students interested, intense discussions, students would like to engage in such 
activities in the future – SP, Specific negative, e.g. students not interested, discussions lingered, students wold not 
like to engage in such activities in the future – SN) 
Personal comments (Positive – P, Negative – N, Generalities from course material – GC, No personal comments 
– NC) 
Quotations of student comments (Existent – E, Not existent – NE) 
 
3.2. Attitude coding categories  
 
Number of questions in questionnaire (Number – Nr, Not presented – NP) 
Type of questions in questionnaire (Open ended – O, Dual choice – D, Multiple choice – M, Not presented - NP) 
Quality of questions in questionnaire (Specific, related to the chosen technique – S, Non-specific, general, 
unrelated to the chosen technique – NS, Not presented - NP) 
 
 
 
† “Deductive category application works with prior formulated, theoretical derived aspects of analysis, bringing them in connection with the text. 
The qualitative step of analysis consists in a methodological controlled assignment of the category to a passage of text.” 
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4. Findings and results 
 
4.1. Judgement coding categories 
 
    Table 1. Values clarification techniques chosen by teachers 
Technique % 
Values grid 32.96 
Values focus 6.59 
Rank order 31.86 
Value survey 23.07 
Forced choice 5.49 
 
Three of the acquired techniques (Values grid, Rank order and Value survey) stand out, while, on the other hand, 
none of the techniques was rejected.  
 
    Table 2. Rationale for choosing technique 
Technique  % 
Made reference to students’ 
characteristics and problems  
26.37 
Generalities from course 
material 
51.64 
No identifiable rationale  21.97 
 
The percentage of teachers that took into account the characteristics and problems in making the decision on 
what technique should use in working with them was alarmingly low. 
 
    Table 3. Instructions and material provided to students 
Technique  % 
Consistent with chosen 
technique 
97.80 
Not consistent with chosen 
technique 
1.09 
Not presented 1.09 
 
Most of the teachers understood and applied correctly the chosen technique. This is a very encouraging finding 
suggesting that teachers are capable to use such techniques in the future. 
 
    Table 4. Conclusions from applying questionnaire 
Conclusions  % 
Specific positive 96.70 
Specific negative 0.00 
Generalities from course 
material 
3.29 
 
The conclusions based on questionnaires were overwhelmingly positive. The percentage of conclusions that 
seemed like they were taken out of course material instead of being based on students’ opinion was very small. Out 
of the mass of positive conclusions, a series of themes appeared frequently: 1. Very high proportions of students 
“enjoyed taking part in the session” and “wanted to take part in future sessions”; 2. Students liked working with the 
techniques “more than current classroom activities”; 3. Students understood that “it is better to act according to how 
405 Petru Lisievici and Mihai Andronie /  Procedia - Social and Behavioral Sciences  217 ( 2016 )  400 – 406 
they are” instead of “how they would like to be”, 4. Students understood better “the structure of their own values 
systems”; 5. Students were “eager to share their reasons to choose one alternative over another”;  
 
 
    Table 5. Personal comments 
Comments % 
Positive 84.61 
Negative 0.00 
Generalities from course 
material 
6.59 
No personal comments 8.79 
 
Most of the personal commentaries were positive. However, the lack of personal comments from almost nine 
percent of the teachers will need further interpretation. Out of the positive personal comments, some themes 
appeared frequently: 1. The technique was a “great instrument for introspection and self-analysis”; 2. Working with 
the technique was “beneficial for both teacher and students”; 3. Students are “prompted to think why some values 
are more important than others”; 4. While working with students using a values clarification technique, teachers 
were “surprised” to find out that  students’ systems of values were “better structured” than they expected. 
 
    Table 6. Quotations of student comments 
Quotations % 
Existent 3.29 
Non existent 96.70 
 
The discussion being carried out in small groups drastically reduced the chances for teachers to collect comments 
from students. 
 
4.2. Attitude coding categories 
 
    Table 7. Number of questions in questionnaire 
Number of questions  % 
≤ 5 17.58 
5 - 10 26.37 
≥ 11 4.39 
Not presented 51.64 
 
The percentage of teachers not indicating how many questions have there been in the questionnaires they 
supposedly administered to students seems to suggest a consistent inclination to taking various “shortcuts” during 
preparation of the project. Observing the instructions about the content of the project did not seem to be on top of 
teachers’ priority list. 
 
    Table 8. Type of questions in questionnaire 
Type of questions % 
Open ended 38.46 
Multiple choice 4.39 
Dual choice 2.19 
Mix 3.29 
Not presented 51.64 
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Teachers showed a clear preference for using open ended questions but still more than 50% were not explicit on 
this respect. 
 
 
 
 
    Table 9. Quality of questions in questionnaire 
Type of questions % 
Specific, related to the 
chosen technique 
25.27 
Non-specific, general, 
unrelated to the chosen 
technique 
23.07 
Not presented 51.64 
 
Only one in four reports documented questions related to student perceptions on the effectiveness and 
attractiveness of the session in which the technique chosen by teacher was used. Almost as many reports included 
questionnaires used in previous reports, related to different topics, or questions included in session management 
instructions for the students.  
 
5. Conclusions 
 
Both teachers and students appreciate that values clarification techniques work better than the current traditional 
discursive approach.  
Apart from being more effective, values clarification techniques generate a motivating and enjoyable learning 
environment. 
The probability for both teachers and students to engage in values clarification sessions is high.  
Any initiative or project to improve moral education in schools will be supported by both teachers and students. 
However, as suggested by analysing “attitude” categories, teachers should be targeted first. Just like a 
psychotherapist that should first eliminate inner conflicts by personal analysis, teachers should first graduate a moral 
education module, prior to working on values clarification and moral education with students. 
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